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1. Introduction

According to the New Academic Policy for Programmes and Qualifications in Higher Education (NAP) “[co-operative education and experiential learning are terms used by the Higher Education (HE) sector to describe the integration of ‘productive work’ into the career-focused curriculum’ (Department of Education, 2002:12 of 19, Ch 7). NAP states further:

"Co-operative education aims to prepare a student for a particular vocation or profession. It is based on a co-operative partnership between a Higher Education Institution (HEI), an employer and a student, which allows the student to experience a work placement, usually in industry, commerce or the public sector, under the supervision of a mentor. The concept of co-operative education is based on the application of the theory and knowledge learnt in the classroom, and the development of practical skills using recent technology and techniques in a real workplace context. The HE movement also emphasizes the importance of the experiential learning that occurs in these contexts for the development of attitudes such as responsible citizenship and professional ethics. Student progress in experiential learning is usually assessed via the use of logbooks, project reports, student interviews and a report from the mentor. The HE movement offering co-operative education programmes insists that the academic and experiential components of its curriculum are inter-dependent, and that together they provide a learning experience adequate to meeting the demands specified in the learning outcomes of university programmes and qualifications."   (SASCE June 2000: 6)
Documents published by the SA Government on the Human Resource Development Strategy (2001), the South African Qualifications Authority Act (1995) and the Skills Development Act (1998) creates opportunities to confirm Co-operative Education as an educational model of applied learning.  The challenge for education and training providers, in collaboration with industry and commerce, is to strive towards the improvement and upliftment of the education and skills base. This will ensure that a workforce that meets the demands of a knowledge and technology driven society drives the economy.

2. Strategic Objectives

 The strategic objectives of this policy aim to ensure:

· The achievement of high quality practices and procedures of Co-operative Education throughout the Nelson Mandela Metropolitan University (NMMU).

· Consistency of practice and procedure of Co-operative Education at the NMMU.

· To incorporate formal, credit bearing elements of experiential learning into the curricula of formal qualifications conferred by the NMMU.

· That graduates possess the necessary competencies to be effective employees and entrepreneurs in their chosen career fields.

Defining Co-operative Education in the South African Context

Co-operative Education is a teaching and learning strategy involving several methodologies and approaches. More specifically, it involves a structured, integrated learning programme, developed and supervised by the NMMU in collaboration with  its primary and secondary partners.  
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 3.  Goals of Co-operative Education at the Nelson Mandela Metropolitan University

· To promote Co-operative Education as a strategy for applied learning.

· To engage in partnership agreements with stakeholders in commerce, industry, statutory, parastatal organisations and communities in striving to meet the education and skills development needs for a developing economy.

· To implement and co-ordinate the formal integration of academic studies with structured and supervised productive work experience within participating organisations and communities.

· To ensure that the quality of service delivery is assured by a management structure which recognises and is responsive to legislation pertaining to educational and labour reform and the Human Resource Development Strategy.

· To ensure cost effectiveness and accountability in the resourcing of needs and reporting structures without compromising the educational and training ideals of Co-operative Education as an institutional educational delivery model.

· To ensure that the experiential learning and the academic component of each programme is assessed in line with outcomes based educational principles.

· To promote closer collaboration with the workplace to further the aims of skills development and training.

4. Principles

· Co-operative Education will provide and facilitate accessible career and technology driven education and training in partnership with relevant stakeholders.

· Co-operative Education will promote learning outcomes that will contribute to skills development in line with the principles of the NQF (National Qualification Framework) and the NSA (National Skills Authority).

· To embrace and promote social responsibility and community empowerment through service learning initiatives linked to experiential learning programmes.

· The NMMU will adopt a holistic and strategic approach to industry-education links so as to maximise the advantages of efficiency and effectiveness within an agreed operational and strategic quality assurance framework.

· To promote co-operative collaboration in a spirit of trust, openness and transparency with role players within the NMMU as well as external stakeholders.

5. Broad Strategy

An integral aspect of Co-operative Education at the NMMU is the establishment of approved and accredited partnerships for the implementation of quality Co-operative Education programmes. The primary partnership is compulsory for Co-operative Education, whilst the partnership between the primary and the secondary partners may vary according to the needs of specific learning programmes.  The following are considered partners in terms of this policy. 

Primary Partners:

· The Nelson Mandela Metropolitan University

· Employers

· Students

Secondary Partners:

· Alumni of the educational institution

· Student bodies

· Certification and accreditation boards and councils

· Community organisations

· Department of Labour

· Department of Education

· Other government structures and NGO's

· Parents of the students

· Professional bodies, institutes and councils
· The South African Qualifications Authority 

· Seta's

The South African Government has embarked on two initiatives whereby it attempts to link education and training as a national priority in the form of the Human Resource Development Strategy. Enabling legislation created the South African Qualifications Authority along with the NQF for the education sector and the National Skills Authority with the Skills Development Act and the establishment of SETA’s for work based training programmes.  For these to be meaningfully integrated would require co-operation between the NMMU and industry at different levels of learning.  This would include co-operative education aspects, such as:

· Experiential Learning

· Life Long Learning (Continuing Education)

· Learnerships (Skills Development)

· Service Learning

· Work-based Learning

· Community Engagement and Outreach

· Research Collaboration

· Exchange Programmes

· Graduate Placement

· Partnerships, Agreements, Memorandum of Understanding (MOU’s)
· Internships
· In-service Training
· Advisory Committees (see Policy and Guidelines for Co-operative Education and Advisory Committees at the Nelson Mandela Metropolitan University)
· Curriculum Development
· Exposure of Staff in Industry
· Quality Management
· Others: DoL, DoE, Unions, etc.
5.1 Benefits to Employers
· The employer benefits from having access to a regular supply of trained and highly motivated student employees who want to work and learn.

· In the short term, co-op students provide the opportunity for employers to initiate projects not funded in the normal budget and to undertake short-term endeavours. 

· It also allows for the organisations more skilled, permanently staffed professionals to perform other tasks and to act in supervisory roles.

· In the longer term, employers have a cost-effective means of evaluating the potential of future employees without making a long term hiring commitment.  

· If a Co-operative Education graduate is recruited to a permanent position, significantly less training time is needed.

· Due to their active involvement with the learners’ education and training, employers are co-educators.  Employers also have the opportunity for the exchange of ideas and new developments, curriculum review and joint research with the Nelson Mandela Metropolitan University.

· Co-operative Education creates opportunities for the implementation of skills development programmes for industry.

5.2 Benefits to the Student/Learner
· Co-operative Education students receive well-rounded relevant education that is enriched by practical application of academic knowledge while they accumulate valuable and varied work experience.

· It enables learners to realistically evaluate their interests, aptitudes and to make adjustments in their career directions.

· Learners develop confidence and skills in working with people and directly improve their employment opportunities upon graduation.

· They may receive remuneration that could help to defray educational expenses.

· They learn in the world of work.

· They get exposed to and learn about the professional and work ethics connected to a specific career or a group of careers.

5.3 Benefits to the Nelson Mandela Metropolitan University
·  The NMMU through liaison with industry, business, government and communities receives feedback on the quality and relevance of its educational programmes and service delivery.

· It enables the NMMU to form partnerships with industry, business, government and communities and in this way Co-operative Education contributes to the development of communities and the economy, regionally and nationally.

· It creates research opportunities and innovative partnerships.

· It creates opportunities for industry-based sabbatical opportunities for academic staff.

· If students perform well at a workstation, employers will be motivated to taking more students for experiential learning. 

6. Best Practice for Experiential Learning

Best practice outlines the operational implementation framework of a process that is specifically focused on service delivery, accountability with built-in reporting and review mechanisms.

In this policy, the focus is on the experiential learning or the work-integrated learning component of Co-operative Education.  Best practice also presupposes institutional compliance to an agreed quality assurance model, that in a structured way will ensure buy-in, adequate resourcing, measured accountability and agreed outputs and evidence of success as added value to core business.

The term experiential learning was specifically introduced to emphasise and to enhance previous perceptions of Co-operative Education.  The focus has shifted to learning and the experience of that learning in the workplace, as a continuum and 

integral to the exit level outcomes of the qualification.  In all respects therefore the academic goals and the associated learning experience, as part of the curriculum outcome remains. The term work-integrated learning is gaining preference as it emphasizes the integration aspect of academic with workplace experiential learning. The difference is that the classroom moves into industry and industry and academic staff ensures that the structured learning process is effectively managed in support of the student.

7.
Systems and Standards


Systems and procedures within a quality assurance model must be informed by an acceptance of the quality dimension of the service or initiative.  If experiential learning is understood in terms of the outcomes of a learning experience as it relates to student success, then the scene is set to define operational and strategic measures to ensure buy-in, accountability and outputs that measure success and create opportunities for continuous improvement.  The experiential learning outcomes would have to be credit bearing modules or unit standards linked to the appropriate level descriptors within the National Qualification Framework (NQF).

8.
Implementation Strategy

The implementation strategy is driven by an acceptance and understanding of the core business of the NMMU and its mission and vision.  Best practice is firmly embedded in a commitment to quality and quality assurance as a strategic goal. The implementation process of the quality assurance model are operationalised by means of systems, mechanisms and procedures that are intended to lead to the achievement, maintenance, monitoring and the enhancement of quality (see Policy and Guidelines for Co-operative Education and Advisory Committees at the Nelson Mandela Metropolitan University).

   9.   The Experiential Learning Quality Cycle  

Figure 1 depicts the quality flowchart that sequences the operational elements of the student learning experience for the experiential learning cycle. The operational elements form part of the experiential learning cycle and are listed as follows:

· Registration

· Policy

· Program Outcome Guidelines

· Orientation or Work Preparedness

· The Placement Process

· Monitoring and Visitation

· Mentoring

· Advisory Committee

· Administration

· Assessment and Evaluation

· Examinations Department

· Feedback from Students and Industry

· Student Success

9.1.1
Orientation:  Work Preparedness and Life Skills Programme

Students receive instruction to prepare them for the world of work.  Policy and ground rules clarify roles and the obligations of the students, the NMMU and Industry in the co-operative education partnership.  Students acquire job-seeking skills such as CV writing, application procedures, interview and presentation skills.  Other life skills such as time management, team building and communication are also introduced (see Policy Guidelines for Co-operative Education and Advisory Committees at the Nelson Mandela Metropolitan University).

9.1.2
The Placement Process

The NMMU markets and promotes Co-operative Education to commerce, industry and government and secures accredited workstation placement opportunities.  Learners are introduced to a range of companies and have to apply and secure their own placements.  The NMMU facilitates the application and interview process as required and students are selected by the companies after short-listing and interview processes.


Placement is not an administrative exercise of allocating students to companies.  It 
must be understood to be a learning experience for the students where they have to 
acquire knowledge, skills and competencies to prepare for and secure their own 
placement as an outcome of the placement learning experience.  This placement 
learning process therefore also has specific outcomes and assessment criteria along 
with credits to measure success.  They have to meet minimum criteria and then have 
to apply and experience the short listing and interview process, which should lead to 
the successful outcome of securing a placement.  Mock interviews are part of the 
learning, which must be assessed formatively.


The acquisition of industry support to participate in the programme requires 
resources.  The often-heard remark of "insufficient availability of workstations" is 
more often than not the inability of institutions to provide sufficient and competent 
staff to market and negotiate good quality workstations to meet the learning needs of 
the programme.  Once the company agrees to participate, competent staff is 
needed to facilitate the placement of the student into industry.

9.1.3
Learning Programme


Learning criteria and specific outcomes are documented to give guidance to the 
student and mentors on the work-based training and learning areas for the specific 
disciplines.  Students are guided on how the work learning experiences should be 
integrated and recorded.  Assessment criteria and evaluation timeframes are 
documented and clarified.

The structured learning begins to unfold once the student has been placed.  Although the learning programme and outcomes are clarified during orientation, the student has to be supported once in the learning environment.  The relationship between workplace supervisor/mentor has to be monitored by NMMU staff.  Problems associated with interpretation of learning programmes, student and industry expectations, actual workstation conditions need to be solved so that valuable time is not lost which could negatively impact on the learning.

9.1.4
Visitation and Monitoring


NMMU staff visit students to ensure that their learning experience meets the 
expectations of all parties.  The students, mentors and academic staff meet to 
discuss progress.  Logbook entries, presentations or any other agreed evidence 
portfolios or artefacts may be used to assess student progress.


Visits to students at the workplace are planned timeously and by appointment.  
Frequency of visits will depend on geographical location, costs and related factors.

9.1.5
Assessment

Formative assessment occurs throughout the experiential learning period.  Mentors, university staff or external examiners perform assessment and evaluation.  Logbooks, assignment reports, projects, presentations or any other agreed evidence portfolios may be used to assess and evaluate student learning.  
Marks, credits or records of OBE competence may be used to reflect student success and learning outcomes.  Structures and recorded feedback by students and employers in industry can serve as a quality assurance tool for review and improvement.

Best Practice in the context of the student learning and development now takes on process logic with learning outcomes for each of the above categories.  Each learning area can now be unpacked, defined using the quality template of input, process and output for each learning element (See Figure 3).  In an outcome-based curriculum, learning outcomes and assessment criteria for each element above will have to relate to the nature of the knowledge, skills and competencies for the progressive development of the student as they move through the experiential work-based 
experience.


Each element then has its own resource demands and accountability for outputs.  
This approach can now meaningfully address funding provision linked to specific 
learning outcomes.


In support of the experiential learning cycle, a range of strategic elements are 
identified to add value to the co-operative education partnership.  These elements 
underpin the experiential learning cycle and are depicted by the circles in Figure 1.  
Systems, staffing and skills are the aspects that give effect to any implementation 
strategy.  Structure organises the role players (staff) to ensure delivery and 
accountability.  Shared values, style and synergy are the intrinsic ingredients that can 
positively impact on the delivery experience.  Figure 2 provides information on the 
activities associated with the operational elements of the experiential learning cycle.    
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10.   Resource Demands

Experiential learning for learners is managed by staff that has to ensure that the total learning experience meets the agreed learning outcomes, as specified in the qualification submissions to SAQA.  The nature of that experience in terms of the operational elements has an academic and administrative dimension. Administrative staff would support the administrative dimension and academic staff would manage the academic dimension (see Policy and Guidelines for Co-operative Education and Advisory Committees at the Nelson Mandela Metropolitan University).

For maximum effectiveness the performance indicators and duties of academic staff are defined in terms of the contribution to the total learning experience of the students.  The following Table 1 highlights their responsibilities and duties.

	TABLE 1

	Key Performance Areas and duties

of Faculty Academic Staff
	Academic Dimension
	Admin. Dimension

	· Negotiate and identify placement opportunities
	(
	

	· Ensure quality placement opportunities
	(
	(

	· Establish quality criteria for experiential learning outcomes
	(
	

	· Ensure quality criteria and experience for orientation and placement
	(
	(

	· Monitor and assess learner progress
	(
	(

	· Facilitate reflection of learner’s experience of experiential learning
	(
	

	· Promote co-operative education and manage academic administration associated with it
	(
	(

	· Professional Development in terms of co-operative education
	(
	


Academic staff and Industry plan the total educational experience that includes both academic and experiential learning.  Academic staff and industry can together decide on the most appropriate kinds of assignments, projects or exposure that will measure the integrated curriculum objectives and outcomes for experiential learning.  The formalised link between academic staff and Industry is crucial to the success of the student experience.  The link has to be in line with agreed quality assurance processes that will measure success and include review measures for ongoing improvement to the curriculum.

The quality assurance cycle (Figure 1) identifies the areas of linked responsibility and collaboration of faculties, academic departments, and industry as well as University outputs (Tables 2 and 3), which are managed and operationalised by means of the Decentralised Integrated Co-operative Education Management model operational at the NMMU. 

	TABLE 2: Main Operational Elements of Experiential Learning Programmes

	
	Linked to Academic Faculties
	Co-op. Department 

	· Registration
	(

	

	· Policy
	
	(

	· Program Guidelines
	(
	(

	· Work Preparedness
	
	  (  *

	· Placements
	
	(

	· Monitoring / Visitation
	(
	(

	· Mentoring
	(
	

	· Advisory Committees
	(
	(

	· Administration
	(
	(

	· Assessment / Evaluation
	(
	

	· Exam Department
	(
	

	· Debriefing / Feedback: Students / Industry
	(
	(

	· Learner Success
	(
	(


* Employability and Job Seeking Skills Programmes are offered by the Department of     

   Student Counselling and Development.

Referring again to Figure 1, the strategic elements, a similar collaborative approach can be identified.

	TABLE 3: Institutional Strategic Elements of Co-operative Education Programmes

	
	Links to Academic Faculties
	Co-op. Department 

	· Marketing
	(
	(

	· Partnerships
	(
	(

	· Administration
	(
	(

	· National and International Networks
	(
	(

	· Internet Access
	
	(

	· Budgets
	(
	(

	· Legislation NSA / SETAs / Learnerships
	(
	(

	· SAQA / NQF / OBE
	(
	(

	· Staff Development Training
	
	(

	· Research
	(
	(

	· Competitive Edge
	
	(

	· Industry Liaison
	(
	(

	· Alumni
	
	(


11. Approaches to Formats

In the context of the Decentralised Integrated Management Model, it is necessary to ensure that documented evidence of the entire operational chain is streamlined and organised.  Operational and strategic networking procedures have been agreed upon to ensure operational delivery.  Communication networks such as meetings and forums have been agreed upon, in terms of outputs, decision-making, problem identification, and referrals for action (See Policy and Guidelines for Co-operative Education and Advisory Committees at the Nelson Mandela Metropolitan University).
FIGURE 3: QUALITY ASSURANCE PROCESS
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The above approach also serves as the model for internal self-evaluation and continuous improvement.  The monitoring of the processes are measured through regular meetings and other agreed forums. The success of the quality assurance process will be to measure whether the objectives have been achieved and how the documented evidence can inform and improve the process.

In the case of experiential learning the outputs by way of reports have been agreed upon operationally and strategically. The systems in place ensure staged levels of reporting. Documented programme specific procedures (logbooks) are formalised among the three partners on what evidence will measure success and the frequency of the reporting. 

12.    Audit and Measurement Criteria

Annexure A is used to measure the operational status of the experiential learning component of a programme and is used as a benchmark for a quality assurance system.



FACULTY:  


PROGRAMME:  

DATE:  


	
	QUESTIONS
	RESPONSES
	COMMENT?

	1
	POLICY AND GUIDELINES
	Yes
	No
	Unsure
	If Any

	1.1
	Does your institution have a Co-operative Education policy
	
	
	
	

	1.2
	Has the policy been successfully implemented
	
	
	
	

	1.3
	Does Co-operative Education have its own vision and mission within your institution / department
	
	
	
	

	1.4
	Is there a quality assurance process for Co-operative Education
	
	
	
	

	1.5
	Are the guidelines for experiential learning satisfactorily documented to all parties
	
	
	
	

	2
	ORIENTATION / WORK PREPAREDNESS
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	2.1
	Does an orientation program exist for students prior to experiential learning exposure
	
	
	
	

	2.2
	Are there scheduled periods in the timetable for orientation
	
	
	
	

	2.3
	Is attendance compulsory and recorded at orientation classes
	
	
	
	

	2.4
	Are there learning outcomes for orientation
	
	
	
	

	2.5
	Is there a recorded assessment credit / mark for orientation
	
	
	
	

	3
	REGISTRATION
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	3.1
	Is experiential learning a compulsory component in the qualification
	
	
	
	

	3.2
	Do students formally register for experiential learning
	
	
	
	

	3.3
	Do students pay a registration fee
	
	
	
	

	3.4
	Is experiential learning credit bearing
	
	
	
	

	3.5
	Are there prerequisites for experiential learning
	
	
	
	

	4
	LEARNING PROGRAM
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	4.1
	Are there learning outcomes / activities structured for experiential learning
	
	
	
	

	4.2
	Have learning outcomes been described in OBE format
	
	
	
	

	4.3
	Are the learning experiences of students suitably recorded
	
	
	
	

	4.4
	Are students assessed and evaluated (logbook, oral, project, etc.)
	
	
	
	

	4.5
	Does final evaluation reflect on the academic record


	
	
	
	

	5
	PLACEMENT
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	5.1
	Do students apply for placement opportunities
	
	
	
	

	5.2
	Does the institution have a database of participating companies and partnerships
	
	
	
	

	5.3
	Are students guaranteed a placement by the institution
	
	
	
	

	5.4
	Are students expected to find their own placement
	
	
	
	

	5.5
	Does the institution facilitate in short listing, interviewing and selection of students for experiential learning
	
	
	
	

	6
	VISITATION
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	6.1
	Are all students visited while doing experiential learning
	
	
	
	

	6.2
	Is the purpose of the visit documented and understood by students and mentor
	
	
	
	

	6.3
	Is the student's learning progress reported on and documented
	
	
	
	

	6.4
	Are visits planned in advance and by appointment
	
	
	
	

	6.5
	Are records kept of all visitations for review purposes
	
	
	
	

	7
	MONITORING & MENTORING
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	7.1
	Are students being mentored/supervised during experiential learning
	
	
	
	

	7.2
	Has a mentor/supervisor been appointed for each learner for each academic programme
	
	
	
	

	7.3
	Do mentor/supervisors meet the minimum requirements/criteria for mentorship
	
	
	
	

	7.4
	Does the academic institution support mentors/supervisors?
	
	
	
	

	7.5
	Are mentors provided with guidelines/ documentation for their task
	
	
	
	

	8
	ASSESSMENT AND EVALUATION
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	8.1
	Is the experiential learning formally evaluated by the University
	
	
	
	

	8.2
	Are students formally assessed by industry mentor / supervisor
	
	
	
	

	8.3
	Do lecturing staff evaluate experiential learning
	
	
	
	

	8.4
	Are outside examiners used in the final assessment of experiential learning
	
	
	
	

	8.5
	Do co-coordinators evaluate experiential learning
	
	
	
	

	9
	STUDENT DEBRIEFING (FEEDBACK)
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	9.1
	Are formal systems in place to receive feedback from students
	
	
	
	

	9.2
	Is the information collated and summarized
	
	
	
	

	9.3
	Do students report on industry training facilities
	
	
	
	

	9.4
	Is the information used to add value to academic departments / faculties
	
	
	
	

	9.5
	Do students after experiential learning share their experiences with peers
	
	
	
	

	10
	INDUSTRY DEBRIEFING
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	10.1
	Is a system in place to receive feedback from industry
	
	
	
	

	10.2
	Is the information collated and summarized
	
	
	
	

	10.3
	Is information used to add value to academic departments / faculties
	
	
	
	

	10.4
	Is industry feedback tabled at Advisory Committee Meetings
	
	
	
	

	10.5
	Do mentors serve on Advisory Committee
	
	
	
	

	11
	ADMINISTRATION
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	11.1
	Is there a database of employer partners for experiential learning
	
	
	
	

	11.2
	Is there a database of placement procedures and successes
	
	
	
	

	11.3
	Is there a database of learner's learning activities
	
	
	
	

	11.4
	Are there records of visitation and monitoring activities
	
	
	
	

	11.5
	Are there records of feedback, review and planning strategies
	
	
	
	

	12
	GOVERNANCE
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	12.1
	Does Top Management fully support Co-operative Education at the Institution?
	
	
	
	

	12.2
	Does your institution have a Co-operative Education Department
	
	
	
	

	12.3
	Do you have an MIS system
	
	
	
	

	12.4
	Do you have full-time Co-op. Co-coordinators / Lecturers / Educators
	
	
	
	

	12.5
	Do mentors receive any formal training or orientation


	
	
	
	

	12.7
	Do you have dedicated administration staff for Co-operative Education
	
	
	
	

	12.8
	Do lecturing staff play a direct role in management of experiential learning
	
	
	
	

	12.9
	Do lecturing staff visit and monitor student experiential learning
	
	
	
	

	12.10
	Do lecturing staff (mark) evaluation experiential learning projects, assignments, etc.
	
	
	
	

	12.11
	Are there clear job descriptions for all Co-op. Staff
	
	
	
	

	12.12
	Is their sufficient transport allocated to Co-operative Education
	
	
	
	

	12.13
	Is there a dedicated budget for Co-operative Education
	
	
	
	

	12.14
	Are there opportunities for building research and development in Co-operative Education
	
	
	
	

	12.15
	Does your institution have links with Co-op. nationally
	
	
	
	

	12.16
	Does your institution have links with Co-op. internationally
	
	
	
	

	12.17
	Is there communication and IT support for Co-operative Education (E-mail, Internet, Cell phone)


	
	
	
	

	13
	RESOURCES
	RESPONSES
	COMMENT?

	
	Yes
	No
	Unsure
	If Any

	13.1
	Staff
	
	
	
	

	13.2
	Budget
	
	
	
	

	13.3
	Physical Space
	
	
	
	

	13.4
	
	
	
	
	

	13.5
	
	
	
	
	

	14
	GENERAL
	RESPONSES
	COMMENT?

	             Aspects not addressed:
	Yes
	No
	Unsure
	If Any

	14.1
	
	
	
	
	

	14.2
	
	
	
	
	

	14.3
	
	
	
	
	


ASPECTS OF CO-OPERATIVE EDUCATION: HOLISTIC APPROACH

GLOSSARY OF TERMINOLOGY
ACCREDITATION

A process of quality control and evaluation of the development, efficacy and improvement of training institutions and/or training programmes, based on prescribed criteria and standards which culminate in the handing over of a charter or statement of proficiency by the accrediting body.  A general meaning of accreditation reflects the process by which an authority gives formal recognition to a body (learner) acknowledging that it is competent to carry out specified activity in accordance with appropriate regulations, criteria and guidelines.


Accreditation also refers to the mutual recognition of the certification of institutions.  It is a formal recognition that a qualification/course/module complies with the requisite standard at a specific study level.

ASSESSMENT
A process or the processes by which the performance of a learner may be identified and evaluated.  Assessment refers to the process (es) of collecting evidence of learners’ work to measure and make judgements about the achievement (or non-achievement) of specified National Qualification Framework Standards and/or qualifications.

ASSESSOR
Assessor refers to a person who is registered by the relevant ETQA in accordance with criteria established for this purpose by an SBG to measure the achievement of specified NQF standards or qualifications (ETQA Regulations, No. R1127 of 1998).

BRIEFING
Briefing refers to any information given to the learners about the organisation in which they are to do experiential learning; the job description; how to approach expected tasks and work; the criteria on which their performance will be judged, etc.

CAREER-ORIENTATED
· Education:  This comprises the revealing of knowledge, the transfer of skills; the inculcating of values and attitudes of a utilitarian nature peculiar to careers; aimed at preparation for productive pursuit of professions generally in order to produce immediately, and without in-service training, useful manpower from the time of employment; broader concept than vocational education.

· Provision of manpower:  This is aimed at the provision of manpower that may immediately be productively employed; it is based on education that endeavours to reconcile the needs of certain professions / professional fields with training, while also pursuing the goal of developing education in its entirety.

COMPETENCE
Competence refers to the possession and development of sufficient skills, knowledge, appropriate attitudes or experience for successful performance of life roles; also the ability to use knowledge, product and process skills and as a result, act effectively to achieve a purpose (Davies, 1990:270).

CO-ORDINATOR / CO-OPERATIVE EDUCATION LECTURER (CEL)

The person ultimately responsible for the planning and operationalisation of all elements of co-operative education is referred to as the co-ordinator (CEL).  This person is normally an employee of the educational institution and has sound academic as well as relevant industrial / commercial experience.

DEBRIEFING
Any structured form of individual or collective discussion or feedback about the learner’s experience of placement, and the knowledge and skills / competencies gained.

Debriefing is the planned and purposeful opportunity for the learner to reflect in a critical way on all that has gone before, so as to learn more effectively from it.  The debriefing which occurs when a placement has been completed is the essential culmination of a learning cycle called Supervised Work Experience (SWE), which commences with the conception of the placement to be undertaken by a learner (Davies, 1990:67).

EXPERIENCE-BASED LEARNING
Learning in which the learner is directly in touch with the realities being studied.  A process in which experiences are turned by thinking (reflection) into concepts which in turn become guidelines for new experiences.  A developmental method of learning involving choice, either by the learner alone or by the learner with the tutor, supervisor or other manager of the process (Davies, 1990:272).

EXPERIENTIAL EDUCATION
A system of education based on experience-based learning.  Hence courses incorporating supervised work experience, such as sandwich courses, are a form of experiential education (Davies, 1990:272).

EXPERIENTIAL INSTRUCTION / TRAINING / LEARNING (EL)
This is an extension to the formal educational component of the tuition normally provided by the educational institution and may assume various forms with the objective of facilitating learning in the real world-of-work and/or extending to the candidate the opportunity for experiential performance within this environment; purposeful monitoring is implicit and it is preferable to include or reflect in the candidate’s final performance evaluation any achievement(s) during experiential instruction / training / learning; the objective is (also) guided exploration of an occupation, irrespective of the frequency or duration of the interval in order to allow the candidate first-hand experience of the demands of immediate usefulness (Heinemann, De Falco & Smelkinson, 1992:19;  Pastoré & Korngoed, 1987:48).

EXPERIENTIAL LEARNING (CO-OP) PERIODS
The length of an individual term during which a learner may be placed in experiential learning.  Institutions’ requirements vary in term, trimester and semester systems, and they may require a different number of placements per qualification.

IN-SERVICE TRAINING
Non-formal transfer of knowledge and the acquisition of skills with the objective of producing a more useful employee who may be utilised in a particular practice / profession for broader applications than his / her present knowledge / experience of a particular occupation permits; also training (for a specific placement) within the organisation, systematically planned and provided by a trainer on the staff internally or by one acting on behalf of the organisation externally (Heinemann, 1983:15).

INTERNSHIPS
Periods of study-related service or employment, primarily for the purpose of gaining experience.  These are the kinds of experience normally associated with medicine and accounting, but can be in any field of study.  Some interns are paid and others are not.  It is not the salary or stipend that distinguishes interns from co-operative education / internship learners.  It is primarily a matter of terminology chosen by the institution.

LEARNERSHIPS
Learnerships are primarily workplace learning programmes supported by structured institutional learning that result in a qualification within the National Qualifications Framework (NQF).

LOGBOOK
· Diary-orientated logbooks are basically a record of the learner’s activities, location within the organisation and training.  Learners tend to describe what they did or experienced in detail.

· Task-orientated logbooks are some improvement on the diary-orientated logbooks, in that learners are expected to report only on tasks that they (helped to) completed.  Issues such as the task description, task analysis, links between work and the subjects/course studied are expected to be recorded.

MENTOR / WORK-BASED TUTOR / SUPERVISOR
Mentoring involves the establishment of a helping relationship (either formal or informal) in an employment situation between two or more individuals for the purpose of fully developing the knowledge, skills and attitudes of the mentoree.

The mentor is the person, normally employed within the company where a learner will do experiential learning.  The mentor is the person responsible, on behalf of the specific company, for planning and operationalising the experiential learning programme as agreed with the CEL.  Mentoring can then generally be defined as a relationship between another or more senior person who has experience and specific skills, and a (younger) person who seeks or requires to develop the skills and expertise portrayed by the mentor.  Such relationships thus provide an opportunity for a variety of developmental functions (Thuysma, 1997:307).

ORIENTATION
In principle, orientation refers to the action of ascertaining, familiarising, or fact of knowing the relative position in relation to circumstances, ideas, etc. of oneself.  Orientation then, in the more general sense, is referred to as the preparation of the learner to adapt to the real world-of-work.  This preparation can usually be sub-divided into two main areas, which in turn can be further divided into two sub-areas:

· Preparation to place learner for experiential learning.

#
Acquire the required life skills.

#
Selection of a placement position and the application for a placement position.

· Assistance to have a successful transition from an academic environment to a work environment.

#
Familiarising oneself with the working environment with its specific demands, principles, attitudes and values.

#
Career advancement within a chosen career (for career mobility).

PLACEMENT
A unit of supervised work experience undertaken by a learner, or the place in which that experience occurs.  Variations include the following:

a) Experiential learning placement:  Is a process whereby learners are given an experiential learning experience in a course-related setting, during the educational programme.  Learners are exposed to the complete (or nearly complete) range of tasks that a graduate would be expected to perform in the work place.  Learners are continually supervised directly by academic staff or by individuals working on behalf of the educational institutions.  This experience is an essential component of the programme curriculum and is necessary for the completion of the programme.  It normally has academic credits assigned to it.

b) Field placement:  Is a process whereby learners are given work experience in an appropriate setting during the educational programme.  Learners are exposed to a full range of tasks or skills in which a graduate would be expected to be competent, and are evaluated on the achievement of specific components or tasks involved in the placement.  This experience is an essential component of the programme curriculum and is necessary for the completion of the programme.  Academic credits may or may not be assigned to it.
c) Work placement:  Is a process whereby learners are exposed to tasks in an appropriate work setting.  Learners may be exposed to some or all the tasks associated with a position.  Learner experience is monitored and evaluated, but not to the degree expected in clinical or field placement.  Work placement usually accounts for a small proportion of the total programme time and, generally speaking, does not replace traditional academic education.  No academic credits are assigned to it.
PORTFOLIO
A portfolio reflects, amongst others, an accumulation of evidence of learning achievement and skills within the “work environment”, a product demonstrating competence within the framework of a predetermined set of criteria, and a personal profile of what a learner knows and can do, that is, the ability to apply knowledge.

QUALITY ASSURANCE
Quality Assurance means the process of ensuring that the degree of excellence is achieved.  A general meaning is:  The process of checking that the performance of the whole education and training system including, e.g. the development of practitioners, the quality of the training, etc., meets SAQA standards.

QUALITY AUDIT
“Quality Audit” means the process of examining the indicators which show the degree of excellence achieved.  A general meaning is:  A formal and systematic process undertaken to verify whether the requirements of a Quality Management System (QMS) have been fulfilled.

QUALITY MANAGEMENT SYSTEM
“Quality Management System” means the combination of processes used to ensure that the degree of excellence specified is achieved (ETQA Regulations, No. R1127 of 1998).  A general meaning is:  A procedure that establishes whether the policies and objectives for ensuring quality in an organisation are fulfilled.

VOCATIONAL EDUCATION
The educational process aimed at the development of vocational skills with a view to occupational competence/economic independence (cf. career education) (Korowski, 1991:92).

WORK-BASED LEARNING
The linking of learning to the work role, provided by appropriate on- and of-job opportunities for training and learning.  Also referred to as a formalised educational programme supervised by the educational institution that takes place mainly in a work-based environment.  To be distinguished from “work-based education”.

WORK-BASED EDUCATION
Work-based education refers to the concept in which the field and level of the experience gained by learners collectively, during their experiential learning period, is utilised to determine the advanced field and level of their classroom learning before graduation.

WORK-INTEGRATED LEARNING
Refers to specific skills acquired through work and directly related to classroom learning.  It implies a concurrent process.  Some educational institutions (e.g. in Canada) define work-integrated learning as a form of education that integrates periods of academic study with periods of work experience in positions relating to the learner’s studies.  The most common form of work-integrated learning is co-operative education or co-op (experiential learning).

WORK SUPERVISOR
The immediate superior of a learner during supervised work experience, with responsibilities for guidance, supervision and assessment of the learner.  Also known in specialised circumstances by terms such as clinical teacher, field supervisor; formerly termed industrial supervisor.

Figure 1





Staff


Training








Alumni





OBE/CCFO’s/


Credits





Experiential Learning Cycle with Value Added Strategic Elements





SAQA /NQF





Administration


(Database)





International


Networks





Staff


Development








Research





Industry


Liaison





Budgets:


Monitor


Efficiency


Demands





Partnerships:


Community


SETA’s


Prof. Bodies


SGB’s/NSB’s


Sdv. Comm





Marketing:


Students


University


Industry





National


Networks





Co-operative


Education


Dept





Feedback – Industry


& Students





Student


Success








Administration





Evaluation of


Students





Examination 


Department





Monitoring/


Visitations





Mentoring





Advisory


Committes








Placements








Orientation





Program


Guidelines








Policy








Registration





Start





EXPERIENTIAL LEARNING QUALITY CYCLE





Figure 2





� EMBED MSDraw.Drawing.8.2  ���





QUALITY ASSURANCE AUDIT OF THE EXPERIENTIAL LEARNING COMPONENT OF CO-OPERATIVE EDUCATION PROGRAMMES





Annexure A





Annexure B





CO-OPERATIVE EDUCATION





Exposure of Staff in Industry





Quality Management





Life Long Learning/ Continuing Education





International Exchange/Placement of Learners & Staff





Partnerships with Commerce & Industry





Others: DoL, DoE, Unions, etc.





Service Learning





Curriculum Development





Community Outreach





Research & Development





Graduate Placement





Skills Development/ Learnerships





Advisory Committees





Internships





Experiential Learning








_1107333670.unknown

_1107336818.unknown

_1105962046.unknown

